Sticks and Stones by Ingólfsdóttir, Anna
Sticks and Stones 
Cyberbullying in Danish Schools 
 
Image source: ‘Sticks and Stones’ by Lukan-the-Oracle on Deviant Art  
(http://lukan-the-oracle.deviantart.com/art/Sticks-and-Stones-292997204) 
 
Group ? 
1st Semester Project 
SIB 
Number of Characters: 60.125 
Anna	Ingólfsdóttir	(54997)		 	
	 2	
	
Table	of	Contents	
CHAPTER	1:	INTRODUCTION	.....................................................................................................................	3	
1.1	INTRODUCTION	...........................................................................................................................................	3	
1.2	PROBLEM	AREA	...........................................................................................................................................	3	
1.3	RESEARCH	QUESTION	...................................................................................................................................	4	
1.4	WORKING	QUESTIONS	..................................................................................................................................	5	
CHAPTER	2:	METHODOLOGY	AND	RESEARCH	STRATEGY	..........................................................................	5	
2.1	RESEARCH	APPROACH	..................................................................................................................................	5	
2.2	RESEARCH	METHODS	...................................................................................................................................	6	
2.4	DELIMITATIONS	...........................................................................................................................................	7	
Delimitations	............................................................................................................................................	7	
CHAPTER	3:	LITERATURE	REVIEW	.............................................................................................................	8	
CYBERBULLYING:	THROUGH	THE	NEW	MEDIA	(2013)	...............................................................................................	8	
VARIATION	IN	HYPOTHALAMIC-PITUITARY-ADRENAL	AXIS	ACTIVITY	AMONG	BULLIED	AND	NON-BULLIED	CHILDREN	(2008)
	......................................................................................................................................................................	9	
THE	BIOLOGICAL	UNDERPINNINGS	OF	PEER	VICTIMIZATION:	UNDERSTANDING	WHY	AND	HOW	THE	EFFECTS	OF	BULLYING	
CAN	LAST	A	LIFETIME	(2013)	..............................................................................................................................	9	
CHAPTER	4:	THEORETICAL	FRAMEWORK	..................................................................................................	9	
4.1	SYMBOLIC	INTERACTIONISM	........................................................................................................................	10	
4.2	OLWEUS’	THEORY	ON	BULLYING	..................................................................................................................	11	
CHAPTER	5:	ANALYSIS	............................................................................................................................	12	
5.1	WHAT	IS	CYBERBULLYING?	..........................................................................................................................	12	
History	of	Bullying	...................................................................................................................................	12	
‘Traditional’	Bullying	...............................................................................................................................	12	
Cyberbullying	..........................................................................................................................................	13	
Social	Media	in	the	Cyber	World	.............................................................................................................	13	
Conclusion	...............................................................................................................................................	14	
5.2.	WHAT	EFFECTS	DOES	BULLYING	HAVE	ON	THE	VICTIMS?	..................................................................................	14	
Bullying	and	the	Hypothalamic-Pituitary-Adrenal	Axis	...........................................................................	14	
Physiological	effects	of	bullying	..............................................................................................................	15	
Psychological	effects	of	bullying	.............................................................................................................	15	
Conclusion	...............................................................................................................................................	16	
5.3	HOW	HAVE	DANISH	SCHOOLS	CHANGED	THEIR	APPROACH	TOWARDS	BULLYING,	SINCE	THE	EMERGENCE	OF	
CYBERBULLYING?	.............................................................................................................................................	16	
Fri	for	Mobberi	........................................................................................................................................	17	
Børns	Vilkår	.............................................................................................................................................	18	
Conclusion	...............................................................................................................................................	18	
CHAPTER	6:	DISCUSSION	........................................................................................................................	18	
CHAPTER	7:	CONCLUSION	.......................................................................................................................	20	
BIBLIOGRAPHY	.......................................................................................................................................	21	
	
	 3	
	
Chapter	1:	Introduction	
1.1	Introduction	
Bullying	is	one	of	the	most	well-known	types	of	exclusion	among	children,	as	well	as	adults.	
Throughout	history	there	has	been	bullying.	We	bully	when	we	‘hector’,	like	the	great	Trojan	
prince	and	fighter	in	the	Iliad.	Even	the	mighty	Thor	of	Norse	mythology,	was	bullied	by	Útgarða	
Loki,	when	he	was	embarrassed	in	competitions,	where	Útgarða	Loki	was	cheating	and	making	a	
fool	of	Thor.		
Bullying	is	seen	everywhere	in	nature.	All	primates	bully	(Volk	et	al.,	2012),	and	other	animals	like	
rats	and	mice,	have	been	observed	to	bully	each	other	(Anthes,	2010	and	Nixon,	2011).	We	as	
animals,	as	primates,	have	the	desire	to	survive.	Instinctively	we	to	be	at	the	top	of	hierarchy,	we	
are	competitive	and	in	order	to	be	the	winner,	someone	has	to	lose.	Even	if	the	victims	of	our	
bullying	are	not	the	ones	we	want	to	overrule,	the	effects	of	bullying	a	weak	victim,	may	give	
some	sort	of	status,	as	to	be	feared	or	seen	as	a	hero,	for	instance.		
This	kind	of	behaviour	is	clear	when	studying	our	closely	related	cousin	the	chimpanzee.	
Chimpanzees	have	been	observed	to	have	better	chances	to	mate,	if	the	male	has	been	bullying	
either	the	female,	who	he	wants	to	mate	with;	or	others	in	the	tribe,	of	either	gender	and	even	of	
any	hierarchical	status	(Vaillancourt	et	al.,	2013).		
	
1.2	Problem	Area	
Bullying	is	a	behaviour	that	is	often	difficult	to	measure,	as	a	clear	definition	of	the	concept	can	be	
hard	to	find.	Still	it	is	a	concept	we	all	know	–	or	at	least	think	we	know	–	when	we	see	it.	In	its	
most	basic	sense	bullying	involves	two	people,	a	bully	and	a	victim	–	the	bullied,	but	the	picture	
grows	murkier	when	looking	at	it	from	within,	instead	of	just	seeing	a	stronger	person	attacking	a	
weaker	one.	Most	of	us	have	experiences	bullying	either	first	hand	or	witnessed	it	at	some	point.	
In	school	we	were	taught	that	bullying	is	not	the	same	as	teasing.	If	the	teased	did	not	like	it,	and	
therefore	saw	it	as	more	than	just	friendly	teasing,	it	was	bullying;	and	if	it	occurred	often	it	was	
bullying;	and	if	it	was	many	against	one,	it	was	bullying;	and	still	bullying	could	also	be	one-on-one.		
	
We	all	know	of	bullying,	and	assumedly	none	of	us	would	like	anything	of	the	sort	to	happen	to	
ourselves	or	the	ones	we	love.	Most	of	us	would	even	lie,	if	not	only	to	others	then	also	to	
ourselves,	if	anyone	asked	“would	you	ever	bully	someone,	if	you	could	benefit	from	it?”.	But	if	we	
all	know	it	is	bad,	why	do	we	then	bully	one	another?			
	
As	bullying	is	a	historical	part	of	human,	as	well	as	animal,	history,	it	has	to	be	seen	as	so	–	as	a	
part	of	nature,	in	order	to	be	tacled.	Today	bullying	still	occurs	as	both	traditional	(or	analogue)	
bullying,	as	workplace-	and	school	bullying,	but	with	the	new	cyber	world,	cyberbullying	is	a	
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[relatively]	new	phenomenon,	which	has	to	be	taken	into	consideration,	when	studying	the	issue.	
This	project	will	mainly	focus	on	cyberbullying,	while	adapting	scientific	research	on	the	harmful	
effects	bullying	in	general	has,	both	physically	and	psychologically,	in	the	analysis.			
	
In	the	last	century	significant	technological	development	has	been	rising,	with	computers,	the	
internet,	mobile	phones	and	smartphones.	This	has	made	our	everyday	lives	easier	and	with	the	
developments	of	different	new	social	medias	our	social	life	has	changed	significantly.	This	
development	has	brought	new	social	implications	and	therefore	also	a	whole	new	social	world,	in	
which	a	new	form	of	bullying	can	occur.	Bullies	can	now	hide	behind	a	computer	or	mobile	phone	
screen	and	false	identities,	something	traditional	bullying	in	the	school	ground	could	never	give	
them,	it	creates	a	form	of	safety	for	the	bully	to	say	and	do	whatever	they	want,	without	getting	
caught	in	the	act.	Now	victims	of	bullying	might	not	even	know	the	bully,	as	social	media	as	well	as	
different	online	gaming	platforms	are	available	for	everyone	with	a	computer	or	smartphone	and	
internet	access.	Victims	can	even	experience	bullying	from	attackers	all	around	the	world,	as	
happened	to	‘the	Star	Wars	Kid’	in	2002.		
	
At	the	time	15-year-old	Ghyslain	Raza	became	one	of	the	first,	and	probably	the	best-known	
example	of	international	cyberbullying.	In	2002	Raza	created	a	video	of	himself	acting	out	a	Star	
Wars	scene	using	a	golf	ball	retriever	as	a	lightsaber.	Unfortunately,	classmates	found	the	video	
and	posted	it	online,	without	his	knowledge.	The	video	was	shared	around	the	world	attracting	
negative	attention	and	comments,	and	is	still	today	available	in	multiple	videos	on	YouTube	
(Taylor,	2013).			
	
As	aforementioned	most	of	us	have	experienced	bullying	in	one	way	or	the	other,	some	might	
even	–	and	indeed	many	do	–	say	it	is	“a	normal	part	of	growing	up”	and	“help	kids	toughen	up	
and	build	character”	(Vaillancourt	et	al.,	2013).	Despite	growing	scientific	evidence	on	the	harmful	
effects	of	bullying	has	on	the	brain.	Different	studies	have	shown	that	bullying	causes	changes	in	
production	of	the	hormone	cortisol	(which	regulates	the	amount	of	stress	in	the	brain)	in	the	
Hypothalamic-Pituitary-Adrenal	Axis	(HPA)	(where	different	hormones	are	produced).	This	is	often	
seen	in	brains	of	people	who	have	experienced	a	traumatic	event,	such	as	Post	Traumatic	Stress	
Disorder	(PTSD),	holocaust	victims,	and	child	maltreatment	(Vaillancourt	et	al.,	2013	and	
Vaillancourt	et	al.,	2008).	It	is	therefore	important,	when	examining	the	issue	of	bullying,	not	only	
in	the	prevention	of	bullying,	but	also	the	harm	it	causes	to	the	brain	and	body.			This	leads	to	the	following	research	question:	
	
1.3	Research	Question	
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How	has	the	increased	scientific	knowledge	of	the	harm	bullying	does	to	the	victims,	
changed	the	way	Danish	schools	approach	cyberbullying.	
	
1.4	Working	Questions	
	In	order	to	answer	the	research	question,	the	project	will	work	through	the	following	working	questions:		
1) What	is	cyberbullying?	
	
2) What	effects	does	bullying	have	on	the	victims?	
	
3) How	have	Danish	schools	changed	their	approach	towards	bullying,	since	the	emergence	
of	cyberbullying?	
	These	questions	will	be	answered	through	identifying	parameters	and	upholding	research	on	the	damaging	effect	of	bullying	to	the	intentions	and	actions	by	the	Danish	schools.	
	
Chapter	2:	Methodology	and	Research	Strategy	
This	chapter	will	go	through	the	methodology	and	research	strategy	conducted	in	order	to	answer	
the	research	question.		
2.1	Research	Approach	
The	analysis	of	this	project	will	be	based	on	an	unobtrusive	research	using	in	both	qualitative	and	
quantitative	approaches.	This	material	will	be	analysed	through	the	sociological	approach	of	
symbolic	interactionism	in	order	to	understand	why	it	is	important	to	approach	cyberbullying	
differently	than	traditional	bullying,	as	well	as	Olweus’	theory	on	bullying,	to	create	an	overview	of	
why	the	approach	to	cyberbullying	in	the	schools	is	important	as	well	as	why	it	is	important	that	
the	approach	is	taken	in	the	schools.		
	
The	qualitative	material	used	in	this	project	will	be	divided	into	two	separate	categories,	which	
then	later	will	be	compared	in	order	to	get	a	wholesome	picture.	The	first	is	data	of	the	harm	
bullying	causes.	This	is	mainly	found	as	journal	articles	mostly	from	different	medical	journals.	
These	will	lay	a	ground	for	understanding	what	damaging	effect	bullying	has	on	the	body	and	
mind.	In	order	to	answer	the	research	question.	I	have	decided	that	this	is	an	important	step,	not	
only	to	give	the	reader	a	context	to	the	issue	of	this	project,	but	also	to	provide	the	reader	a	new	
meaning	of	bullying,	in	which	the	issue	has	to	exist.	The	second	consist	of	material	from	different	
anti-bullying	campaigns	and	projects	implemented	in	the	Danish	schools.	In	order	to	be	able	to	
generalise,	these	projects	are	made	by	outside	organisations,	but	all	used	in	many	school	around	
in	Denmark.	In	order	to	answer	the	research	question	Helle	Høiby’s	“Ikke	Mere	Mobning:	
	 6	
Værktøjer	for	Lærere	og	Pædagoger”	(2002),	which	was	used	in	many	schools	almost	for	a	decade,	
will	be	analysed	as	a	part	of	the	‘before	cyberbullying’.	Other	material	on	anti-bullying	projects	will	
be	analysed	and	compared	in	order	to	see	how	much	of	the	material	covers	the	internet	and/or	
how	one	should	act,	when	in	cyberspace.	Most	data	on	both	traditional-	as	well	as	cyber	bullying	
in	will	be	embodied	in	the	quantitative	material	with	the	exception	of	data	on	history	and	material	
which	covers	the	concept	of	‘cyber’	and	within	that,	‘cyber	world’.	
	
The	quantitative	material	is,	unlike	the	qualitative	material	not	divided	in	the	same	way	as	the	
qualitative	material,	as	it	is	chosen	to	support	–	or	used	in	order	to	compare	–	the	different	
qualitative	data.	The	first	consists	of	different	statistics	concerning	bullying.	Here	general	numbers	
of,	for	instance,	how	many	Danish	households	has	access	to	the	internet;	and	how	many	Danish	
households	have	a	tablet.	These	will	be	used	in	order	to	see	and	understand	the	cyber	world	we	
live	in,	and	how	much/or	little	the	Danish	society	relies	on	technology	and	internet	access.	Other	
statistics	will	be	concerning	bullying	for	instance,	how	many	Danish	school	children	feel	bullied	at	
school;	how	many	Danish	children	have	been	bullied	or	harassed	online;	and	how	has	these	
figures	changed	the	last	decade.	Lastly	few	statistics	will	be	used	in	order	to	explain	the	HPA	axis	
and	cortisol’s	relation	to	different	stress	factors	and	traumas.	
	
2.2	Research	Methods	
Methods	used	in	order	to	answer	the	working	questions	of	the	analysis	will	exist	of	qualitative	
content	analysis,	which	will	set	a	ground	for	comparative	study	of	traditional	bullying	and	
cyberbullying	in	general	as	well	as	in	relation	to	prevention	from	schools.	This	will	be	used	in	order	
to	identify	tendencies	and	intentions	within	different	anti-bullying	campaigns	and	projects	as	well	
as	to	compare	those.	This	comparative	study	will	also	help	relating	traditional	bullying	to	
cyberbullying,	in	order	to	bridge	the	research	gap	in	side-effects	of	cyberbullying.	Also	it	will	help	
detecting	how	schools	anti-bullying	programs	are	reacting	to	the	issue	of	cyberbullying,	compared	
to	each	other.	The	material	used	in	the	content	analysis	will	be	of	both	medical	articles	about	
cortisol	secretion	and	bullying;	prevention	of	bullying	in	school	with	different	anti-bullying	
projects;	and	history	of	bullying.	
	
In	the	content	analysis	of	medical	articles,	different	side-effects	of	bullying	will	be	detected	and	
discussed.	These	results	from	the	medical	articles	will	be	analysed	in	the	context	of	cyberbullying,	
as	close	to	none	of	the	research	done	on	the	HPA	axis’	relation	to	bullying	is	concerned	with	cyber	
bullying.	But	as	cyber	bullying	is	a	part	of	verbal	bullying	the	effect	is	assumed	to	be	the	same	as	in	
the	traditional	face-to-face	bullying.		
	
In	a	comparative	analysis	the	different	statistical	material,	which	will	be	more	understandable	and	
easier	to	approach	by	relating	numbers	to	words,	here	the	growth	in	cyberbullying	is	central	in	
explaining	how	and	why	the	harms	of	bullying	are	important	to	relate	to	cyberbullying.	Further	
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comparative	analysis	will	be	in	relation	to	the	medical	articles	will	be	compared	to	the	anti-
bullying	campaigns	and	projects	in	order	to	detect	if	the	anti-bullying	projects	are	teaching	about	
the	harming	effects	bullying	has.			
	
2.4	Delimitations	
In	order	to	outline	what	can,	cannot	and	should	or	should	not	be	included	in	the	analysis,	it	is	
important	to	identify	the	choices	of	delimitations	and	how	this	could	effect	the	analysis	as	well	as	
the	conclusion.		
	
Delimitations	
Within	the	focus	on	approach	towards	cyberbullying	by	the	Danish	schools,	I	have	chosen	to	focus	
solely	on	Public,	Primary	and	Lower	Secondary	Education.	This	is	simply	a	way	of	identifying	
children	and	adolescents,	as	well	as	the	whole	nation,	as	these	are	the	years	with	compulsory	
education.	Thus	this	age	group	is	easier	to	approach	than	those	older,	who	are	not	necessarily	
attending	any	school	or	other	place	where	information	about	bullying	could	be	gathered.	The	
impact	teachers	have	on	the	students	in	primary	and	lower	secondary	is	also	different	from	that	of	
the	older	kids,	or	adults.	
		
As	this	project	focusses	on	cyberbullying,	different	technological	aspects	could	have	been	
interesting	to	incorporate	in	the	analysis.	In	this	project	I	have	chosen	not	to	include	a	section	on	
positive	use	of	technology,	as	the	main	focus	is	the	development	in	approaches	towards	
cyberbullying	in	Danish	schools.	Many	Danish	municipalities	(kommuner)	all	around	the	country	
have	chosen	to	give	the	students	of	their	schools	iPads,	this	raises	a	lot	of	questions	and	as	a	result	
much	research	on	positive	–	as	well	as	negative	–	use	of	technology	in	the	classroom	has	been	
done	in	the	last	couple	of	years.	However,	as	this	project	focusses	on	cyberbullying,	it	would	not	
have	been	beneficial	for	this	project	to	focus	too	much	on	the	technology	itself.	Instead	the	focus	
has	been	on	the	cyber	world	created	within	and	through	this	technology,	in	relation	to	bullying.	
	
Another	way	of	approaching	this	issue	of	cyberbullying	could	have	been	through	theories	of	
identity	development.	According	to	these	“personal	identity	becomes	central	around	11-15	years	
of	age”	also	“Identity	experimentation	and	exploration	by	adolescents	is	essential	as	they	transit	
from	childhood	to	adulthood”	(Slee,	Campbell,	&	Spears,	2012	in	Smith	and	Steffgen,	2013	p.	181).		
	
With	this	in	mind	it	could	have	been	interesting	to	examine	how	identity	development	of	the	bully	
him-/herself,	as	well	as	of	the	bullied,	has	influence	on	the	bullying	situation.	Here	different	
aspects	such	as	gender,	race,	sexual	orientation	and	body	image	standards	could	have	been	
examined.	Again	this	would	have	made	a	completely	different	project,	were	it	would	also	be	
necessary	to	divide	the	category	of	cyberbullying	itself	into	smaller	bits,	as	concepts	such	as	slut	
shaming	and	cyber	stalking	would	have	to	be	considered	as	individual	parts.	Lastly,	this	project	is	
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trying	identify	the	focus	Danish	schools	has	on	the	problem	of	cyberbullying,	therefore	the	focus	
lays	on	the	schools	themselves	and	not	the	individuals	in	them.		
	
In	a	project,	which	is	not	grounded	in	identity	theory,	the	use	of	discourse	analysis,	either	as	
method	or	theory,	seemed	irrelevant.	However,	it	could	have	been	used	within	the	same	problem	
area,	as	the	one	of	this	project,	if	specific	cases	of	cyberbullying	had	been	used	in	the	analysis,	
though	this	would	still	only	be	relevant	if	the	project	focussed	on	the	individual	victim	of	bullying.	
	
Chapter	3:	Literature	Review	
	
One	particular	factor	in	choosing	the	topic	of	cyberbullying	was	the	depiction	of	it	in	different	
media.	Teen	movies,	which	ended	well	after	‘solving’	the	bullying	problem	and	television	news	
presenting	an	expert,	who	had	the	golden	recipe	for	how	to	eliminate	school	bullying.	It	seemed	
as	it	was	an	issue,	which	could	be	solved	easily,	while	stories	of	teen	suicides	and	school	shootings	
still	made	headlines	in	newspapers.	Thus	the	aim	of	the	project	is	to	provide	an	overview	of	the	
current	situation	of	the	anti-bully	campaigns	in	Danish	schools,	in	order	to	see	if	more	scientific	
and	academic	attention	to	the	issue	could	benefit	the	victims.	
	
Since	the	platforms,	in	which	cyberbullying	can	occur,	only	has	been	established	recently,	one	
might	assume	that	the	academic	material	available	might	be	few,	but	as	technology	and	social	
media	is	such	a	huge	part	of	our	everyday	life,	the	material	is	quite	accessible.	
One	bias	might	be	evident	as	I	have	written	this	project	alone,	all	choices	concerning	material	for	
this	project	has	been	made	by	one	single	person,	as	opposed	in	a	group	situation,	where	different	
individuals	might	look	for	different	things	in	the	academic	material.	Further	more	the	vast	amount	
of	research	on	the	issue	is	available,	which	has	made	it	easier	to	subconsciously	chose	material	
‘fitting	into’	the	problem	area.	Below	are	listed	the	most	essential	works,	used	in	this	project:	
	
Cyberbullying:	through	the	new	media	(2013)	
Cyberbullying:	through	the	new	media	(2013)	edited	by	Peter	K	Smith	and	George	Steffgen,	
consists	of	chapters	by	different	authors,	creating	a	clear	overview	over	different	guidelines	to	
prevent	and	causes	of	bullying.	It	represents	both	cyberbullying	among	adolescents	and	among	
adults,	as	well	as	posing	questions	concerning	the	rising	of	cyberbullying	in	a	world	where	
workplaces,	schools,	parents	and	so	on,	are	concerned	with	traditional	face-to-face	bullying.	The	
choice	of	using	this	particular	book	is	grounded	in	the	thorough	overview	of	the	topic	of	
cyberbullying	and	the	role	of	the	media,	in	which	it	occurs.	In	addition	to	presenting	tools	on	how	
to	prevent	cyberbullying,	it	also	presents	positive	use	of	the	new	technologies,	which	is	seldom	in	
the	academic	literature	in	relation	to	the	context	of	cyberbullying.	
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Variation	in	Hypothalamic-Pituitary-Adrenal	Axis	Activity	Among	Bullied	and	Non-
Bullied	Children	(2008)		
Variation	in	Hypothalamic-Pituitary-Adrenal	Axis	Activity	Among	Bullied	and	Non-Bullied	Children	
(2008)	published	in	the	Aggressive	Behaviour	journal	and	written	by	Tracy	Vaillancourt	–	who	has	
been	researching	aggressive	behaviour	and	mental	health,	in	particular	focussing	on	bully-victim	
relations	(uOttawa,	no	date)	–	among	others,	presents	and	discusses	different	research	on	the	
effects	bullying,	both	physical	and	verbal,	has	on	the	brain,	in	particular	on	the	HPA	axis.	This	is	
done	in	the	relation	to	own	research	on	children’s	production	of	cortisol	in	relation	to	bullying.	
The	article	focusses	on	bullying	among	school	children,	therefore	the	researches	presenting	only	
concerns	school	aged	children.	In	the	article	these	different	researches	is	combined	and	compared	
in	order	to	get	a	wholesome	overview	of	the	harm	bullying	has	on	the	victim’s	brain,	where	among	
those	are	depression;	anxiety;	and	pubertal	status,	which	was	concluded	to	fall	resulting	in	late	
puberty	among	bullied	children	compared	to	non-bullied	children,	especially	for	boys.	
Though	this	project	is	not	distinguishing	between	boys	and	girls,	the	article	is	useful	when	
determine	how	bullying	effects	the	brain	harmfully	as	well	as	to	understand	how	the	effects	on	
the	HPA	can	cause	different	psychological	problems.	
	
The	Biological	Underpinnings	of	Peer	Victimization:	Understanding	Why	and	How	the	
Effects	of	Bullying	Can	Last	a	Lifetime	(2013)		
The	Biological	Underpinnings	of	Peer	Victimization:	Understanding	Why	and	How	the	Effects	of	
Bullying	Can	Last	a	Lifetime	(2013)	published	in	the	Theory	into	Practice	journal	and	written	by	
Tracy	Vaillancourt,	Shelley	Hymel	and	Patricia	McDougall,	presents	research	on	the	effects	of	
bullying,	both	physically	and	mentally.	This	research	has	proved	that	bullying	can	be	“associated	
with	poorer	physical	and	mental	health	as	well	as	poorer	academic	achievements”	(Vaillancourt	et	
al.	2013)	and	that	more	research	has	proven	the	harms	of	bullying	to	be	relating	to	the	HPA,	since	
the	2008	article.	Compared	to	the	2008	article,	this	article	does	not	include	statistics	from	
questionnaires,	but	rather	it	presents	more	complex	issues	as	the	effect	bullying	has	on	genetics	
as	well	as	going	deeper	into	the	effects	on	cortisol	and	how	damaging	it	can	be	for	a	victim	of	
bullying.	
	
Chapter	4:	Theoretical	Framework	
	
This	chapter	will	revise	the	chosen	theoretical	framework	chosen	for	the	analysis	of	the	research	
question.		
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4.1	Symbolic	Interactionism	
In	order	to	understand	how	the	approach	towards	bullying	in	Danish	primary	and	lower	secondary	
schools	has	changed,	the	question	of	why	it	has	to	change	is	important.a	Technology	such	as	
mobile	phones	and	the	internet	has	completely	changed	the	way	we	interact	with	others,	
including	bullying.	Smith	and	Steffgen	(2013)	presents	a	few	differences	between	cyberbullying	
and	traditional	bullying,	where	among	“it	is	primarily	indirect	rather	than	face-to-face,	and	thus	
[the	bully]	may	be	anonymous”;	“the	perpetrator	does	not	usually	see	the	victim’s	reaction”	and,	
as	already	mentioned	“it	is	difficult	to	escape	from	cyberbullying	(there	is	“no	safe	haven”)	(Smith	
et	al.	2013	P.	7).	Other	studies	have	even	found	victims	of	traditional	bullying	to	become	the	bully	
him/herself	when	hiding	behind	screen	and	the	anonymity	it	provides.	
This	implicates	that	bullies	as	well	as	victims	change	behaviour	when	being	in	front	–	or	in	this	
case	behind	–	a	screen.		
	
The	symbolic	interactionist	approach	will	help	provide	a	theoretical	framework	in	which	the	above	
mentioned	why	question	can	be	answered.		
	
Symbolic	interactionism	examines	interactions.	Interactions	between	individuals,	between	objects,	
and	in	the	case	of	cyberbullying	between	individuals	through	objects.	The	approach	suggests	that	
we	interact	differently	in	different	situations,	as	for	instance	in	a	swimming	pool	as	opposed	to	
during	a	lecture,	but	also	in	the	way	of	how	one	person	might	act/react	differently	in	a	dirty	
environment	then	another	person,	but	if	one	is	concerned	with	the	health	risks	of	being	in	a	dirty	
environment,	the	other	person	is	likely	to	be	influenced	and	then	reacting	differently	than	usual	
when	he/she	finds	him/herself	in	a	dirty	environment	next	time.	Further	it	suggests	that	“people	
also	act	differently	toward	the	different	objects	they	encounter”	(Hesse-Biber	and	Leavy,	2013,	pp.	
17-18)		
	
In	the	analysis,	symbolic	interactionism	will	be	used	to	illustrate	the	differences	between	
traditional	bullying	and	cyberbullying,	when	it	comes	to	approaching	it	from	the	teachers’	
perspective.	A	teacher	might	have	some	sort	of	presumption	of	how	to	solve	bullying,	or	what	
causes	bullying,	but	these	might	not	be	helpful	when	approaching	cases	of	cyberbullying.	The	
teacher	might	be	helpless,	as	he/she	might	not	be	able	to	detect	it	when	cyberbullying	occurs,	as	
he/she	normally	would	in	traditional	bullying.		
Additionally,	symbolic	interactionism	will	be	essential	in	answering	rather	or	not	increased	
scientific	research	on	the	topic	has	had	an	influence	on	the	approach	in	the	schools,	as	this	would	
the	research	might	have	started	a	meaning	changing	process	among	teachers,	principals	and/or	
policy	makers	influencing	them	to	change	behaviour	in	one	way	or	the	other.	
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4.2	Olweus’	Theory	on	Bullying	
Dan	Olweus	is	one	of	the	best	known	scientists	within	the	area	of	bullying	and	has	had	a	great	
impact	on	how	bullying	is	approached	in	Scandinavian	countries.	He	initiated	his	–	and	the	world’s	
–	first	systematic	bullying	research	in	1972,	by	compiling	data	of	900	boys	in	Stockholm.	In	this	
study	Olweus	found	that	potential	bullies	were	easier	to	identify	than	potential	victims	of	bullying.	
Most	stereotypes	of	victims	of	bullying,	he	found,	were	false.	There	was	no	connection	between	a	
victim	and	hair	colour;	obesity;	hygiene	etc.,	which	is	typically	seen	as	causes	of	bullying.	However,	
he	found	that	the	identifying	the	bully	him-/herself	was	a	lot	easier.	In	general	bullies	were	raised	
with	broad	or	no	boundaries,	by	their	parents,	thus	confirming	the	stereotype	of	bullies	as	seeking	
boundaries.	In	addition,	the	bullies’	relationship	with	their	parents	were	weaker	or	more	
emotionally	negative	than	with	the	average	kid.	As	with	the	other	primates	(see	section	5.2	in	the	
analysis),	Olweus	found	that	the	Swedish	bullies	were	more	positive	towards	violent	conflict	
solving	and	more	aggressive	in	general,	as	well	as	physically	stronger	than	the	average,	while	the	
victims	were	typically	weaker	physically	than	the	average.	In	addition,	Olweus	observed	that	the	
inner	insecurity	or	anxiety	was	not	typical	characteristics	of	the	bully,	rejecting	the	explanation	
that	bullies	are	struggling	with	some	sort	of	hidden	insecurity	(Olweus,	1985;	Høiby,	2002;	&	
Currie,	2012).	
	
Olweus’	first	research	found	that	the	causes	of	bullying	had	to	be	sought	outside	of	the	school,	
first	and	foremost	in	the	bully’s	relationship	to	his/her	parents	and	the	parenting	style	of	these.	
Even	so,	factors	in	the	classroom	can	effect	affect	a	potential	bully	to	actually	bully	someone,	e.g.	
reduced	social	inhibition	in	relation	to	aggressive	behaviour	towards	the	victim	or	weakened	sense	
of	responsibility,	when	bullying	occurs	by	a	group	of	bullies,	as	for	instance	in	cyberbullying	
(Olweus,	1985).		
	
In	1983	Olweus	completed	a	new	and	greater	study	in	a	school	in	Bergen	in	Norway	and	another	
in	Gothenburg	in	Sweden.	This	study	laid	the	ground	for	what	would	become	Olweus’	Bullying	
Prevention	Program,	which	is	used	today	in	Sweden,	Iceland	and	Lithuania,	and	also	lays	ground	
for	much	of	the	prevention	done	in	other	programs.	
	
Olweus	is	inspired	by	Albert	Bandura’s	Social	Learning	theory,	in	which	human	behaviour	and	
consciousness	first	and	foremost	are	results	of	a	learning	process	(Høiby,	2002).	In	Olweus’	theory	
aggressive	behaviour	is	taught	through	‘learning	by	observing’.	Therefore,	in	order	to	avoid	
bullying	and	aggressive	behaviour	programs	have	to	have	the	opposite	effect,	by	doing	differently	
than	what	is	done	at	home	and	which	is	causing	the	bullying	problem.				
	
In	doing	the	analysis	Olweus’	theory	will	be	useful	in	order	to	examine	why	it	is	important	for	
schools	to	approach	the	problem	of	cyberbullying.	Cyberbullying	itself	can	occur	with	bullies	both	
existing	as	a	group	or	as	individuals,	however	they	all	have	the	advantage	of	hiding	behind	a	
	 12	
computer	screen.	Though	Olweus	himself	does	not	consider	bullying	through	a	computer	device,	
his	theory	is	easily	applicable	to	the	problem	area	of	this	project.	Further	it	is	important	in	order	
for	the	programs,	which	are	implemented	in	the	schools,	to	be	aware	of	the	importance	of	
changing	behaviour	of	the	child,	not	only	in	school,	but	also	after	school	and	teach	him/her	that	
the	behaviour	is	not	tolerated	in	school,	or	anywhere	else	for	that	matter.		
Chapter	5:	Analysis	
In	this	chapter	the	different	working	questions	will	be	answered.	The	final	part	will	be	covering	
different	limitations	and	delimitations	is	conducting	the	research	of	this	project.	
	
5.1	What	is	Cyberbullying?		
The	first	few	parts	of	this	chapter	will	seek	to	answer	the	question	of	‘What	is	cyberbullying”.	
From	a	brief	presentation	of	bullying	to	explain	the	two	branches	of	bullying.	Ending	with	a	
comparison	of	bullying	and	cyberbullying	and	a	conclusion.		
	
History	of	Bullying	
As	aforementioned	bullying	is	a	part	of	our	nature	it	is	so	to	speak	in	our	DNA.	Throughout	history	
there	has	been	bullying,	from	ancient	Greece	to	medieval	England.	
During	the	Jew	persecution	in	middle-ages	people	thought	all	red	haired	were	Jewish,	this	resulted	
the	peoples	meaning	of	red	haired	to	be	the	same	as	Jewish.	Through	time	this	hatred	towards	red	
haired	evolved	as	time	went	by	to	the	time	of	the	infamous	witch	hunts,	at	this	time	the	red	
haired	had	become	witches.	Then	queen	Elizabeth	I,	came.	She	was	red-haired,	but	as	a	queen	of	
England	she	was	a	trendsetter	for	the	British,	as	well	as	European,	women	in	the	late	1550’s.	But	
as	time	went	by,	the	trend	changed	and	red	haired	were	again	associated	with	different	sorts	of	
villains,	and	still	today	shows	as	South	Park	has	depicted	red	haired	as	having	no	soul	–	a	bullying	
trend	which	has	been	going	on	for	over	500	years	(Historie	Net,	2015).		
‘Traditional’	Bullying	In	search	for	a	clear	definition	of	bullying	I	tried	looking	in	the	Oxford	Dictionary	of	English	(2015),	which	defines	bully	(1)	as	a	noun:	“a	person	who	uses	strength	or	influence	to	harm	or	intimidate	those	who	are	weaker.	he	is	a	ranting,	domineering	bully.”	and	(2)	as	a	verb:	“use	superior	strength	or	influence	to	intimidate	(someone),	typically	to	force	them	to	do	something:	a	local	man	was	bullied	into	helping	them.”			By	this	definition	one	could	conclude,	that	a	bully	has	to	be	either	physically	stronger	or	have	more	influence	than	the	bully,	for	bullying	to	even	occur.	This	however	cannot	be	the	only	truth,	when	it	comes	to	cyberbullying.	The	intention	is	indeed	still	to	harm	or	intimidate,	as	we	are	still	able	to	categorise	the	acts	of	bullying	as	different	sorts	of	harassment.	However,	in	cyberbullying	“we	do	not	know	if	there	is	a	power	imbalance	between	those	involved,	or	if	the	
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negative	acts	were	carried	out	repeatedly	over	time”	(Menesini	et	al.,	2013,	p.	24).	As	this	project	focusses	on	prevention	of	bullying	today,	it	is	natural	to	view	this	from	the	perspective	of	cyberbullying	as	it	is	inevitably	the	new	kind	of	bullying,	as	adolescents	and	teens	have	been	
bullied	online,	and	about	the	same	number	have	engaged	in	cyber	bullying”	(.		
Cyberbullying	
As	“Little	is	known	about	the	sequence	of	events	that	may	lead	up	to	cyberbullying”	(Smith	et	al.	
2013,	p.	6),	therefore	the	causes	behind	it	can	be	hard	to	define.	Varjas	et	al.	(2010)	in	Smith	et	al.	
(2013)	found	that	motives	of	cyberbullying	can	be	either	internal	or	external.	The	internal	are	
based	on	emotions,	such	as	“revenge,	boredom,	jealousy,	trying	out	a	new	persona	or	redirecting	
feelings”	(Smith	et	al.	2013,	p.	7)		
	
Cyberbullying	must	be	situated	in	the	context	of	the	cyber	world.	In	2015	92	percent	of	Danish	
households	have	internet	access,	making	it	possible	for	almost	every	child	to	go	online	from	their	
own	homes,	and	since	half	of	the	Danish	households	have	some	sort	of	tablet,	going	online	is	
made	even	more	kid	friendly,	as	tablets	are	more	easily	approachable	for	kids.	In	general,	87	
percent	of	the	Danish	population	from	the	age	of	16	to	74,	daily	use	the	internet,	making	it	such	a	
normal	part	of	our	daily	lives,	that	it	is	nearly	impossible	to	find	someone	who	does	not.		
In	the	cyber	world	people	are	offered	a	whole	new	form	of	communication,	both	in	and	out	of	
their	face-to-face	social	networks	(Danmarks	Statistik,	2015).		
	
New	social	networks,	such	as	Facebook,	bridges	the	gap	between	school	and	home	creating	a	
single	social	network.	This	means	that	not	only	can	the	bully	hide	anonymously	behind	a	screen	or	
fake	identity,	the	victim	is	also	always	surrounded	by	his	or	her	attackers,	as	the	bullying	can	occur	
everywhere,	even	when	the	victim	is	alone.	When	teachers	then	chose	to	post	home-work,	for	
instance,	on	Facebook,	not	having	an	account	on	a	social	network	site,	while	still	doing	home-work	
is	impossible.	
	
Social	Media	in	the	Cyber	World	
New	research	of	verbal	bullying	has	to	be	situated	in	this	cyber	world,	as	one	could	assume	that	
bullying	will	evolve	in	the	same	way	communication	in	general	has.	Our	way	of	communication	is	
being	digitalised	and	it	will	probably	never	be	the	same	as	before.	
In	2014	94	percent	of	Danish	youth	between	the	age	of	16-24	where	using	some	sort	of	social	
media	(Danmarks	Statistik,	2015),	this	has	only	increased	two	percent	since	2011	where	92	
percent	of	the	population,	in	the	same	age	group,	used	social	media	services	(Danmarks	Statistik,	
2011).	This	means	that	in	three	years	almost	all	in	the	category	have	had	an	account	on	a	social	
media	page.	Though	there	are	no	statistics	on	the	use	of	social	media	in	Denmark	among	
adolescents	under	16	years	old,	we	can	assume	that	these	are	using	the	social	medias	as	well.	This	
we	can	assume	as	85	percent	of	the	Danish	households	today	(2015)	have	a	laptop;	98	percent	a	
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cell	phone;	and	77	percent	of	those	are	smartphones.	Further	more	there	is	a	tendency	among	all	
the	age	groups,	up	to	the	age	of	64	year	olds	(Statistikbanken,	2015),	to	use	social	media,	and	
thereby	to	be	included	in	the	so-called	cyber	world.		
	
Conclusion	
Cyberbullying	as	a	new	phenomenon,	which	has	occurred	as	a	natural	evolvement	from	traditional	
bullying.	Though	traditional	bullying	still	exists	it	is	important	to	focus	on	bullying	in	the	cyber	
world	in	order	to	approach	possible	future	problems.	Today	most	of	Danish	households	have	
internet	access	from	their	homes,	with	most	of	the	youth	having	some	sort	of	social	network	
account.	Therefore,	it	is	a	natural	development	in	bullying	among	Danish	school	children	to	
increasingly	move	towards	cyberbullying,	as	their	social	world	to	some	extend	is	situated	in	the	
cyber	world.	Bullying	is	a	part	of	history	we	have	to	take	into	consideration	when	studying	the	
issue,	as	well	as	when	trying	to	prevent	it.	We	are	all	familiar	to	the	phenomenon	and	all	have	our	
own	meanings	about	it	and	about	how	to	handle	it,	when	bullying	occurs.			
	
5.2.	What	effects	does	bullying	have	on	the	victims?		
In	this	part	of	the	chapter	different	impacts	of	bullying	will	be	presented.	Among	those	are	both	
physiological	and	psychological	effects,	which	this	part	will	be	going	through.	In	conclusion	there	
will	be	a	short	summarize,	which	will	help	to	give	a	clear	picture	of	the	effects	bullying	has	on	
victims.	Moving	a	step	closer	to	understand	both	the	physiological	and	psychological	effects,	
bullying	has	on	the	body,	an	overview	of	the	impact	of	the	changes	in	cortisol	production	in	the	
HPA	axis	is	necessary.	
Bullying	and	the	Hypothalamic-Pituitary-Adrenal	Axis		
In	2006	Annie	Høgh	among	others	did	one	of	the	few	researches	relating	bullying	and	cortisol	
secretion,	on	humans.	A	paper-pencil-questionnaire,	along	with	a	cortisol	test,	was	sent	out	to	
participants’,	of	90	workplaces	in	Denmark,	home	address.	Analysis	of	the	questionnaire	in	
combination	with	the	cortisol	tests	showed	that	“all	negative	acts	scales	were	highly	correlated	
with	the	three	stress	scales”	linking	bullying	to	stress.	In	addition,	it	found	the	largest	reduction	of	
cortisol	for	direct	harassment	which	showed	a	12.18%	reduction.	Intimidating	behaviour	caused	a	
9.62%	reduction	and	for	work-related	negative	acts	the	reduction	was	4.5%,	and	being	isolated	at	
work	lowered	the	production	of	cortisol	with	3.91%.	Though	some	of	the	acts	did	not	a	trigger	a	
significant	reduction	the	research	still	did	prove	that	there	is	a	link	between	cortisol	secretion	and	
bullying.	The	importance	of	Høgh	and	her	colleagues’	research	is	that	since	we	already	know	a	lot	
about	the	impacts	cortisol	secretion	has	on	our	bodies	in	relation	to	traumatic	experiences,	the	
harm	bullying	causes	might	be	easier	to	discover.	What	Høgh	et	al.	(2012)	could	confirm	from	their	
research	was	that	bullying	indeed	is	a	traumatic	experience,	and	has	the	same	effect	on	the	brain	
as	traumatic	events,	which	leads	to	PTSD	has,	for	instance.	
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In	another	research	conducted	by	Ouellet-Morin	and	colleagues,	pairs	of	identical	twins	were	
observed	in	the	age	of	5	and	10	years	of	age.	This	research	found	that	if	one	twin	had	been	bullied	
by	their	peers	in	the	years	between	the	first	and	the	last	assessment	it	had	a	significant	effect	on	
the	cortisol	level	of	the	child	and	responded	differently	than	the	other	to	a	psychological	stress	
test.	This	proved	that	bullying	causes	stress	for	the	victim	and	significant	changes	in	cortisol	levels,	
as	all	factors	such	as	genetics,	social	background	and	family	relations	were	the	same	of	the	twin,	
who	had	not	been	bullied,	as	of	the	other.			
	
Physiological	effects	of	bullying	
Cortisol	secretion	can	cause	a	lot	of	harm	to	both	the	body	and	the	mind.		
Abnormal	levels	of	cortisol	can	cause	stress	levels	to	increase,	making	it	hard	to	function	for	the	
person	suffering	from	it.	As	mentioned	above	bullying	is	relatable	to	severe	traumatic	events,	
causing	the	brain	to	react	differently	than	usual.	In	a	study	of	bullying	among	mice,	the	bullied	
mouse	would	“feel	scared	even	in	situations	when	he	is	safe”	(Nixon,	2011)	and	at	the	end	of	the	
study	the	victims	would	stay	away	from	new	friendly	mice	(ibid).	This	form	of	social	anxiety,	as	
well	as	other	mental	disorders,	is	also	seen	among	humans	and	can	be	damaging	for	the	body.	In	
2013	approximately	60	percent	of	individuals	suffering	from	anxiety	disorder	also	suffered	from	
depression	and	approximately	50-60	percent	suffered	from	eating	disorders	(Reel,	2013).	Both	
depression	and	eating	disorders	can	have	a	fatal	effect	on	the	person	suffering	from	it,	as	for	
instance	malnutrition	and	low	energy	(ibid).	
	
A	similar	study	as	the	one	by	Høgh	et	al.	(2012)	conducted	by	Vaillancourt	et	al.	(2008),	which	
linked	delayed	puberty	to	low	production	of	cortisol.	With	puberty	starting	in	95%	of	boys	in	the	
age	between	9	and	14,	a	boy’s	puberty	is	considered	late	if	production	of	sex	hormones	has	not	
started	by	the	age	of	14,	for	girls	13	(Jørgensen,	no	date).	A	lot	of	things	happens	during	puberty,	
not	only	to	the	mind,	but	also	to	the	body.	If	a	boy’s	pubertal	status	is	lower	than	of	his	age,	he	
might	not	be	interested	in	the	same	things	as	his	peers,	his	testicles	has	not	dropped,	which	might	
lead	to	embarrassment	in	the	locker	room.	The	same	goes	for	delayed	puberty	among	girls,	who	
have	the	same	problems	with	the	lack	of	hormones	and	sexual	attraction	compared	to	her	peers,	
as	well	as	a	delay	in	breast	development.	So	even	if	delayed	puberty,	does	not	pose	a	health	risk	
directly	it	might	do	so	indirectly,	as	it	might	cause	more	bullying,	and	thereby	lead	to	psychological	
problems,	which	will	be	described	in	the	next	section.	
	
Psychological	effects	of	bullying	
As	mentioned	in	the	introductory	chapter,	cortisol	secretion	can	cause	both	depression	and	
anxiety	disorders.	As	bullying	itself	is	a	stressful	experience,	with	victims	often	struggling	with	low	
self-esteem,	the	psychological	effects	bullying	and	cortisol	secretion	has	on	the	brain	of	these	
victims	is	important	to	recognise.	In	Vaillancourt	et	al.	(2013)	Chen,	Williams,	Fitness,	and	Newton	
(2008)	are	cited	to	have	found	that	“individuals	can	relive	and	re-experience	social	pain	more	
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easily	and	more	intensely	than	physical	pain”	(Chen	et	al.,	2008	cited	in	Vaillancourt	et	al.	2013,	p.	
242)	this	shows	that	indeed	psychological	effects	of	bullying	maybe	should	be	treated	as	such	and	
not	as	weak,	with	parents	and	other	authority	figures	telling	them	that	“peer	bullying	is	a	normal	
part	of	growing	up”	(Vaillancourt	et	al.	2013,	p.	242)	
	
In	addition,	bullying	has	been	proven	to	be	related	to	“poorer	academic	achievement”	
(Vaillancourt	et	al.	2013,	p.	242)	thus	making	it	even	harder	to	function	as	a	‘normal’	person,	after	
being	a	victim	of	bullying.	
	
These	invisible	disorders,	can	make	it	hard	for	a	teacher	without	the	right	tools	to	handle,	and	as	
cortisol	secretion	among	bullied	are	equivalent	as	of	those	suffering	from	PTSD,	child	
maltreatment	and	other	traumatic	experiences	it	is	important	to	react	before	it	is	to	late.		
	
Conclusion	
In	the	last	decade	significant	scientific	research	as	proven	bullying	to	relate	to	cortisol	secretion	in	
the	HPA	axis,	this	has	some	health	risks	involved,	some	more	directly	than	others.	These	consist	of	
both	physiological	and	psychological	health	risks,	which	can	lead	do	illness,	mental	disorders	and	
more	bullying	which	can	result	in	a	vicious	circle.	As	these	impacts	are	both	in	traditional-	and	
cyberbullying	it	has	to	be	considered	in	relation	to	both.	In	cyberbullying	these	impacts,	as	many	
others	are	occurring	constantly,	as	long	as	the	victim	is	in	some	sort	of	cyber	world.	This	might	
make	the	effect	more	harmful	as	Høgh	et	al.	(2012)	found	that	the	more	direct	and	aggressive	the	
harassment	was,	the	more	reduction	in	the	cortisol	level.	
	
5.3	How	have	Danish	schools	changed	their	approach	towards	bullying,	since	the	
emergence	of	cyberbullying?	
In	1996	the	World	Health	Organisation	published	a	report	entitled	Health	Behaviour	in	School-
aged	Children:	A	World	Health	Organization	Cross-National	Study	(HBSC).	The	report	consisted	of	
data	collected	in	25	countries	from	surveys	answered	by	school	children,	who	were	11,	13	and	15	
years	of	age.	Among	these	questions	where	questions	concerning	bullying,	more	specifically	they	
asked	if	student	if	they	had	been	bullied	at	least	once	the	current	school	term	and	if	they	
themselves	had	bullied	anyone	at	least	once	in	the	current	school	term.	In	addition	to	the	general	
questions,	students	were	also	asked	a	set	of	sub	questions	e.g.	if	they	had	a	negative	attitude	
towards	school	or	smoke	cigarettes.	Among	the	countries	of	the	report	were	Denmark,	Sweden	
and	Norway	and	even	though	bullying	had	become	a	familiar	concept,	it	was	not	until	the	Danes	
were	ranked	higher	in	bullying	and	bullied	kids	than	our	Scandinavian	neighbours,	that	ball	started	
rolling	(King,	1996	and	Høiby,	2002).		
	
Skolebørnsundersøgelsen	is	the	Danish	contribution	to	the	World	Health	Organisation’s	
international	report,	but	Skolebørnsundersøgelsen	releases	data	each	year,	whereas	the	HBSC	is	
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only	published	approximately	every	fourth	year.	As	shown	in	figure	1,	bullying	rates	among	school	
children	has	been	dropping	dropped	significantly	since	1998.	This	is	(almost)	solely	thanks	to	the	
great	attention	to	bullying	in	the	Danish	schools,	which	developed	after	the	WHO	report,	maybe	
with	some	help	from	anti-bullying	children’s	shows.	In	my	school	time	from	1998-2008,	we	were	
bombarded	with	anti-bullying	this	and	anti-bullying	that.	I	never	thought	it	worked,	until	my	sister	
(who	is	8	years	younger	than	I)	saw	the	movie	with	a	scene	where	the	main	character	got	
‘buksevand’	(where	a	person	is	held	to	a	sink	or	toilet	and	‘dipped’	down	to	the	water	with	the	
behind).	To	this	my	sister	asked	“did	children	really	do	that	back	in	the	old	days”	as	she	thought	
this	had	only	been	a	phenomenon	at	the	same	time	as	teachers	were	aloud	to	hit	the	pupils,	but	
actually	I	have	witnessed	many	‘buksevand’.	As	this	figure	shows,	it	made	sense	that	she	thought	
that	bullying	in	such	a	rough	way	was	something	that	could	have	happened	when	our	father	went	
to	school,	as	she	has	been	going	to	a	whole	another	school	than	what	I	did,	even	if	we	
geographically	went	to	the	same	one.	
	
Figure	1:	Percent	of	Danish	children,	who	is	being	bullied	at	least	a	couple	of	times	each	month,	1994-2014.	
	
Source:		Rasmussen,	M.,	Pedersen,	T.	P.,	Due,	P.	(2014)	‘Skolebørnsundersøgelsen	2014’	
	
As	seen	in	the	figure	the	intensive	attention	to	bullying	and	bullying	prevention	has	had	significant	
results	throughout	all	age	groups.	This	tendency	has	been	throughout	Scandinavia	and	as	a	result	
is	Sweden	in	the	bottom	and	all	other	Nordic	countries	(not	including	Greenland	and	Faroe	
Islands)	were	in	the	bottom	half	of	the	countries	in	2010	(Currie	et	al.	2012).	
	
Fri	for	Mobberi	
Fri	for	Mobberi	(Free	from	Bullying)	is	an	anti-bullying	program	made	by	Mary	Fonden	and	Red	
Barnet	(Save	the	Children	in	Denmark).	The	main	goal	of	Fri	for	Mobberi	is	to	prevent	bullying	in	
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the	age	group	from	3-8,	i.e.	in	children	kindergartens	and	among	the	youngest	school	children.	To	
achieve	its	goal,	the	program	–	which	is	being	used	approximately	35	percent	of	Danish	schools	
(Fri	for	Mobberi,	no	date)	–	includes	different	tools	to	help	children	to	talk	about	an	abstract	topic	
such	as	bullying	and	to	teach	children	the	difference	between	bullying	and	teasing.		According	to	
Fri	for	Mobberi	themselves	are	98	percent	of	teachers	satisfied	with	the	result	and	would	gladly	
recommend	it	to	their	colleagues.	Though	it	might	be	a	helpful	tool	for	helping	smaller	children	to	
understand	and	tackle	a	bullying	conflict,	there	is	no	mentioning	of	how	to	act	on	the	internet,	
which	is	noticeable	as	children	in	that	age	do	use	the	internet,	as	a	research	in	Sweden	showed	
that	34	percent	of	eight	year	olds	used	the	internet	in	2014	as	compared	to	a	low	number	of	4	
percent	in	2010	(Statens	Medieråd,	2015).	
	
Børns	Vilkår	
Børns	Vilkår	(Children’s	Conditions)	visits	14.000	children	in	Danish	public	schools	to	speak	to	the	
children	about	their	life	in	the	cyber	world.	Here	they	are	informed	of	the	dangers	of	the	internet,	
as	well	as	how	to	behave	in	order	to	prevent	bullying.	They	also	provide	adults	with	material	of	
how	to	help	the	children	to	be	save	and	keep	others	save	on	the	internet.	Among	different	
presentations	and	lectures,	‘Børn	og	unges	digitale	liv’	(Children	and	adolescents’	digital	life)	is	the	
far	most	popular	and	was	order	270	out	of	601	times	in	2014.	The	lectures	are	based	on,	according	
to	Børns	Vilkår	themselves,	the	newest	research	and	mediated	by	professionals	(Kjær,	no	date).	
	 	
Conclusion	
For	the	last	decade	the	increasing	attention	to	bullying	has	had	great	impact	on	the	level	of	bullied	
children	in	Danish	schools.	However,	as	there	are	no	specific	general	programs	for	Danish	schools	
to	use	in	their	education,	it	is	hard	to	create	a	general	image.	A	lot	of	the	programs	available	today	
are	not	focussing	on	the	cyber	part	of	bullying,	and	some	of	those	who	have	had	great	attention	to	
cyberbullying	have	ended,	even	though	the	demand	for	such	programs	have	been	high.	Though	
most	programs	do	not	focus	on	cyberbullying,	some	do	and	as	with	Children’s	Conditions’	‘Børn	og	
unges	digitale	liv’	as	with	most	other	programs	specifically	focussing	on	how	to	approach	the	cyber	
world,	it	has	been	fairly	popular.	From	this	we	can	assume	that	the	need	for	programs	and	
guidelines	for	how	to	handle	cyberbullying	and	other	issues	in	the	cyber	world	is	recognisable	and	
a	growing	tendency	among	school	bullying	programs.	
Chapter	6:	Discussion	
Throughout	this	project	a	great	deal	of	attention	has	been	given	to	the	different	bully	prevention	
programs	available	for	Danish	primary	and	lower	secondary	schools.	But	as	cyberbullying	is	only	
occurring	with	the	emergence	of	new	social	media,	the	approaches	by	the	Danish	schools	are	only	
so	advanced.	The	programs	available	for	the	schools	are	typically	from	organisations,	which	are	
concerned	with	other	issues	as	well,	especially	child	maltreatment.	However,	when	approaching	
children	in	school	maltreatment	and	ways	to	handle	it	is	maybe	not	the	only	important	thing	to	
uncover.	From	Olweus	theory	on	bullying	we	know	that	bullying	has	to	be	prevented	in	school	as	it	
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might	stem	from	the	home.	Therefore,	it	is	important	to	do	so,	especially	with	the	knowledge	we	
have	on	how	bullying	affects	the	brain	and	our	hormones.		
It	is	also	important	to	address	these	issues	while	authority	figures	such	as	teachers	still	is	a	great	
part	of	our	lives,	and	before	bullying	behaviour	has	become	too	big	a	part	of	our	identity.		
	
Workplace	bullying	and	other	kinds	of	adult	bullying,	as	well	as	cyberbullying,	in	which	age	is	not	
specifically	determining	the	kind	of	bullying,	might	be	easier	to	prevent,	if	bullying	tendencies	and	
behaviour	is	eliminated	during	the	person’s	school	time.	This	would	also	help	prevent	different	
types	of	harassment	as	well	as	adult	anger	management	issues.	
	
A	Critique	of	Dan	Olweus’	Theory	on	Bullying	
While	Olweus	is	one	of	the	predominant	researchers	within	bullying,	some	of	his	results	are	not	
applicable	when	it	comes	to	cyberbullying,	and	might	therefore	soon	be	outdated.	
	
In	Olweus’	theory	the	bully	is	always	affected	by	something,	which	stems	from	his/her	relationship	
with	his/her	parents.	However,	when	it	comes	to	cyberbullying	Smith	and	Steffgen,	2013	as	well	as	
Vaillancourt	et	al.	2013,	found	that	the	bully	often,	hiding	behind	the	computer	screen,	him-
/herself	was	a	victim	of	bullying	in	real	life,	out	of	cyberspace.	The	physically	strong	bully	and	weak	
victim	is	eliminated	and	what	is	left	is	a	cyberbully	and	a	cybervictim,	as	this	is	such	a	new	
phenomenon	these	kinds	of	bully	and	bullied	have	not	been	researched	thoroughly	enough	in	
order	to	create	some	sort	of	theory	of	who	they	are,	except	that	the	bully	him-/herself	often	is	a	
victim	in	real	life,	trying	to	find	some	sort	of	justice	or	like	the	other	primates	–	to	be	in	the	top	of	
the	hierarchy,	and	when	he/she	is	in	the	bottom	out	of	cyberspace,	the	hierarchy	of	the	cyber	
world	could	be	the	place	to	find	status.		
	
The	true	effects	of	programs	approaching	cyberbullying	
In	order	to	find	a	common	among	approaches	in	the	Danish	schools,	it	seemed	reasonable	to	look	
for	the	programs	available.	As	abovementioned	there	are	some	concerns	with	using	organisational	
programs,	however	another	problem	has	come	up	throughout	the	research	with	answering	the	
research	question	fully,	or	at	least	as	first	intended.	The	available	bullying	prevention	programs	for	
Danish	schools	to	use	among	the	organisations	have	been	constantly	changing	the	last	few	years.	
This	means	that	even	if	a	school	have	been	using	the	same	organisation’s	anti-bullying	program,	
not	only	have	the	content	not	been	the	same	–	which	to	some	extend	would	also	be	ridiculous	–	
but	they	have	neither	had	the	same	name.	While	this	might	seem	as	a	small,	and	even	irrelevant	
issue,	it	has	made	it	hard	to	find	actual	data	on	how	each	program	has	worked	on	these,	and	these	
issues.	Preferably,	the	programs	would	have	consisted	of	some	sort	of	feed	back	session	after	the	
lectures,	in	which	the	(again	to	some	extend)	same	questionnaires	could	have	been	handed	out	in	
order	to	create	data	on	how	the	individual	programs	in	each	organisation	had	resulted,	in	
comparison	to	each	other,	in	the	same	way	as	the	World	Health	Organisation	has	done	with	the	
HBSC	reports.		
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Chapter	7:	Conclusion	
Cyberbullying	is	a	fairly	new	concept,	situated	in	the	cyber	world	it	has	been	expanding	with	the	
great	popularity	of	different	new	social	media.	In	combination	of	scientific	research	on	bullying	
and	the	HPA	axis;	cyberbullying;	and	the	increasing	demand	for	government	programs	concerning	
cyberbullying	it	is	possible	to	relate	cyberbullying	to	bullying	to	some	extend.		
In	conclusion,	this	project	found	that	increased	focus	on	bullying	has	had	an	impact	on	lowering	
the	number	of	bullied,	as	well	as	bullying,	children	in	Danish	schools.	The	significant	attention	
cyberbullying	has	had	internationally	is	therefore	a	sign	of	positive	development,	which	might	
impact	even	less	children	to	bully	one	another.	As	Olweus	found	that	children	learn	to	bully	by	
parenting	or	by	being	neglected	by	parents,	the	focus	on	bullying	by	the	schools,	would	possibly	
have	a	positive	focus	on	the	parents	as	well.	If	no	instantly,	then	at	least	when	the	students	
themselves	grow	up.	
	
The	low	number	of	anti	bullying	programs	concerning	cyberbullying	specifically	and	not	just	
bullying,	might	increase	in	the	next	few	years,	if	history	so	famously	repeats	itself,	then	we	could	
assume	that	the	fact	that	bullying	awareness	rose	after	the	HBSC	report	in	which	the	Danes	scored	
higher	in	percentage	of	bullied,	as	well	as	bullying,	children,	could	only	be	an	example	of	such	an	
event.	If	not	we	might	see	another	way	of	handling	it	by	incorporating	it	into	the	already	existing	
forms	of	anti	bullying	or	bullying	preventing	programs.	For	instance,	the	most	recent	HBSC	report	
included	a	section	on	online	social	behaviour	and	online	friendship.	This	was	the	first	report	in	
doing	so,	and	in	incorporating	any	form	of	digitisation	into	the	report,	though	still	keeping	all	
existing,	and	equally	important	health	and	peer	relations	related	questions	–	also	concerning	
traditional	bullying.	With	the	above	mentioned	in	mind,	we	could	assume	that	HBSC	is	the	
‘trendsetter’	so	to	speak,	when	it	comes	to	bullying	awareness,	and	cyberbullying	might	be	the	
new	thing	to	focus	on	in	Danish	schools,	or	at	least	focus	more	on,	than	what	is	already.	
	
Though	many	of	the	programs	available	for	Danish	schools	do	state	that	they	use	the	most	recent	
research	for	their	programs,	none	of	them	actually	discusses	the	HPA	axis	and	the	impact	it	has	on	
the	mental	health	of	the	victim	of	bullying,	many	do	not	even	mention	either	the	HPA	or	cortisol	at	
all.	This	is	quite	interesting	as	most	both	European	and	American	research	in	journal	article	is	
focussed	on	either	cortisol,	the	HPA	axis	or	both.	We	might	then,	even	if	it	is	not	the	case	today,	
assume	that	anti-bullying	school	programs	might	be	more	concerned	with	this	facture	in	the	near	
future.		
	
The	focus	on	bullying	of	the	1990s	seems	to	be	coming	back,	hopefully	it	will	have	the	same	
positive	results,	now	that	we	know	that	words	can	break	just	as	much	as	the	sticks	and	stones.	
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